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Assessment and Marking Policy

At King’s, teachers should plan authentic assessments that ALL students can complete and
designed to support students in improving their learning. These assessments should be
created with the intent of stretching and enhancing students’ knowledge and understanding
of topics that are being taught. Feedback and marking should be used to support all
stakeholders, fostering a collaborative environment for moving forward and making
significant progress. Your feedback is one of the most powerful tools in shaping our students'
learning journeys.

Baseline Assessments

Where appropriate, students will be externally tested at the end of each academic year
using a standardised test such as CAT 4, CEM, Star Reader, PTE/PTM, and PTS. These tests
provide a secure and informed way to track students’ progress as the minimum requirement
for their academic achievement.

All baseline data should be recorded in departmental tracking sheets and updated by HoDs
in the Key Stage tracking sheets.

Key Stage 3 Baseline assessments:

e CAT 4 on arrival to school
e PTE, PTM and PTS at the end of each academic year
e Star Reader twice per term

Key Stage 4 Baseline Assessments:
o CEM —VYellis test at the start of Years 10 & 11 in the first three weeks of school

Key Stage 5 Baseline Assessments
e CEM — Allis test at the start of Years 12 & 13 in the first three weeks of school

This data should form the basis for setting realistic but challenging targets for all pupils
where appropriate.

Target Setting

Chances graphs for ALIS and YEIIS are used to determine the most appropriate target. These
targets are a minimum expectation as they are standardised external assessments.

Expectations for target setting

KSC (KS4/1B) will share CEM targets within three weeks of the students taking the external
assessments.

Targets in iGCSE and IB Diploma should not be below any baseline data.
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Students' targets created based on their formative or summative assessments should
be recorded in exercise books once per term. Where applicable, they should always be
SMART targets.

Assessment in the Classroom

Where appropriate, teachers should use a departmentally agreed rubric or assessment
criteria to assess students' knowledge, skills, and understanding of their subjects. These
skills/knowledge rubrics should be constructed in a way that builds towards success for the

IB Diploma.

Assessments in the classroom should be used regularly to check for understanding using
questioning and self/peer assessment.

The minimum expectation for assessed and marked work is as follows:

e |IB Diploma - 2 formative assessed pieces of work, 1 summative assessment per half
term, to be recorded on Managebac.

e KS4: 2 formative assessed pieces of classwork, 1 summative assessment per half term.

e Year 9: 1 formative assessed piece of classwork, 1 summative assessment per half term.

e Year 7 & 8: 2 formative assessed pieces of classwork, 1 summative assessment per term.

e Homework - two assessed homework per term at Key Stage 3.

NB. Summative assessment could be a cycle test if applicable.

If a student is in danger of not making expected progress, this should be recorded and
shared with HoDs, Parents and students before reports go home.

Tracking and Interventions

Teachers and departments should keep records of summative and formative assessments,
including homework and other tasks. This data should be used to assess students’ progress

towards targets.

Tracking Expectations

Teachers are expected to input their data into Whole School Tracking sheets at 3/4 points in

the year:
e Date 1-KS3/4 Monday 28th October Data Drop
e Date 2 - KS3/4 February 3rd Monday Data
e Date 3 — KS4/KS3 Tuesday 6th May
e Date 4 (KS4 Only) — 9th June Year 10 Exams

Intervention:

Teachers use baseline data to identify and intervene with students of concern. Individual
classroom teachers organise appropriate interventions, and student progress is carefully
monitored.
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Once students are identified as being below target, interventions should be put in
place, agreed upon with teachers and students, and recorded on a centralised intervention
sheet—e.g., IB/Y11 currently. The appropriate staff member should communicate this with
all stakeholders at the earliest possible and convenient time via email (ISAMs).

Success and concerns should be shared with pupils, parents, and SLT before reporting
sessions begin.

Marking & Feedback

Feedback is the most important tool for challenging and supporting students' social and
academic progress. It should provide information related to the task set, a process
undertaken, or the skills practised that help the student understand how well they did and
what they can do to move forward.

Expectations for Feedback

Feedback comments should be used to inform students and comments should push and
challenge students to think about their work. This can be done in a variety of ways that can
be seen in the appendix:

e Explanatory: What have students specifically done well or areas that they need to
work on and improve?

e Diagnostic: Comments that make it clear to the students about how they can
improve their work in relation to the stated outcomes of the task.

If feedback is given, there should be evidence that feedback is being acted on. Therefore,
teachers should build lesson time for pupils to reflect upon marking and respond to it in the
form of D.I.R.T (Directed Improvement Reflection Time).

Departments and teachers should exercise professional judgement when marking individual
pupils’ work so that they receive the required elements of guidance and encouragement
appropriate to their needs.

Each department is free to determine how they provide feedback.

Summative assessments should be marked, and feedback given as quickly as possible to
ensure maximum impact.
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Appendix
Interpretin lin for Middle L rs and SILT

e HoDs utilise baseline data to identify areas of significant weakness in cohorts and
work with colleagues across departments to help address those areas of concern.

e In KS4 and IBDP, in consultation with classroom teachers, HoDs use baseline data and
the Chances graphs to set realistic but aspirational targets.

e External exam results are submitted to CEM, and value-added reports are generated
that compare actual results to those predicted by baseline testing.

® SLT uses baseline data to assess pupils’ progress and the impact of teaching over the
previous academic years.

o Furthermore, SLT utilises the data from the value-added reports to identify areas of
need within departments or across the school.

Definitions

Formative Assessment — These are assessment opportunities where information is collected
that informs students and teachers on how to move forward. Students are given feedback
that explains and diagnoses where students are and how they can move forward in their
learning. Teachers use this information to ensure instruction and planning are adapted to
meet the needs of the students identified by the assessment

Summative Assessment — “assessments given at the end of units, mid-term and at the end
of a course, which are designed to judge the extent of students’ learning of the material in a
course, for the purpose of grading” Wiliam (2000)

Examples of Feedback

e Written (formative) comments

e Oral Feedback

e “Light touch” marking

e Grades/Numerical scores

e Asking pupils to explain work and commenting on their explanation

e Discussing work in progress with pupils

e Talking the whole class through common achievements, errors and ways to improve
e Peer assessment

e Self-assessment
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